The purpose of this study is to assess the views and opinions of school principals and teachers on positive education. The sample of the study includes 8 school principals and 12 teachers who attend different public schools in İzmir, Turkey. Data is collected through semi-structured interview technique. Findings show that majority of the participants have no knowledge about positive education and positive psychology. Participants state that schools can increase students' well-being, and both academic and well-being skills can be taught at schools. Finally, majority of the participants report that positive education is necessary for Turkish schools.
In more recent years, Noble and McGrath (2015) have developed an organising tool for the implementation of Positive Education. The authors have chosen the term PROSPER for defining this new framework. The PROSPER acronym represents Positivity, Relationships, Outcomes, Strengths, Purpose, Engagement, and Resilience. PROSPER focuses on the application of Positive Psychology research to educational contexts. The researchers have also conducted a study in order to get opinions of educators on the usefulness of the PROSPER framework. The data has been obtained through surveys conducted with researchers from the Institute of Positive Psychology and Education and fifty-four educators including teachers and principals from four different schools. Findings have showed that all respondents agreed that the PROSPER framework would have helped to provide a common language about well-being within the schools. The findings of above mentioned studies support for the effectiveness of school-based positive psychology programs. In Turkey, while there has been increasing recognizing of the field of positive psychology, no previous studies have been conducted on the implemention of positive psychology in the schools. There are only a few studies addresses positive psychology interventions among university students. Koydemir and Kahraman (2015) have reported that the "Happiness and Well-Being Seminar" course which handles positive psychology subjects caused increased scores of life satisfaction, life engagement, and hope among university students. Uz Baş (2016) has assessed the "Positive Psychology" course according to comments and life satisfaction levels of counselor candidates. Findings showed that counselor candidates believe that the Positive Psychology course has contributed to their vocational and personal / social developments. In addition, the results have demonstrated that the Positive Psychology course is effective for increasing life satisfaction scores of counselor candidates.
The Aim of the Study
Purpose of this study is to assess the views and opinions of school principals and teachers on positive education. In achieving this goal, the study addresses five objectives: (1) to evaulate the views of school principal and teachers on Positive Education, (2) to evaulate the views of school principals and teachers on Positive Psychology, (3) to get school principals' and teachers'opinions about the role of schools in increasing students' well-being, (4) to get school principals' and teachers'opinions about teaching both academic skills and well-being skills in schools, and (5) to get school principals' and teachers'opinions about the needs of schools for positive education. School principals, teachers and school counselors as well as researchers who are interested in positive education may benefit from the findings of this study.
Method

Research Design
A qualitative descriptive research method is used to assess the views and opinions of school principals and teachers on positive education. The goal of qualitative descriptive studies is a comprehensive summarization of specific events experienced by individuals or groups of individuals (Lambert & Lambert, 2012) .
Participants
The sample of the study includes 8 school principals and 12 teachers who attend different public schools in Izmir, Turkey. Nine participants are from elementary schools, 6 participants are from middle schools, and 5 participants are from high schools. Participants' ages range between 32 to 51 years, 12 of them were male, and 8 of them were female.
Measures
Data is collected through semi-structured interview technique. The interview protocols have been prepared by the researchers for the sole purpose of this study. Five open-ended questions have been asked to school principals and teachers. The researchers have chosen open-ended interviews since interviews have allowed participants to discuss their opinions, views and experiences fully in details. The following questions have been addressed: (1) What are school managers' and teachers' knowledge about Positive Education? (2) What are school principals' and teachers' knowledge about Positive Psychology? (3) What are school principals' and teachers' views about the role of schools in increasing students' well-being? (4) What do school principals and teachers think about teaching both academic skills and well-being skills in schools? (5) What do school principals and teachers think about the needs of schools for positive education? The demographic information including age, gender, profession and the schools where they work have also been obtained.
Procedure
The interviews with school principals and teachers have been conducted in their workplaces and have lasted in approximately 30 minutes. Before conducting the interviews, the participants have been informed about the purpose of the study and have been asked if they would be interested in participating to the study. Upon their consent, the researcher has scheduled a visit with the participant. The interviews have been audio-recorded. Also, during the interview, the researchers have taken notes.
Data Analysis
Qualitative data that have been collected from the open-ended questions' answers have been evaluated by the content method (Yıldırım & Şimşek, 2005) . In data analysis process, participants' answers have been labelled and coded by using the conceptual framework, and then categorized. The findings have been presented in tables. Also the answers of participants for the open-ended questions have been submitted by directly quotation method.
Results
Research findings are presented in order of sub-questions of the study. The first question of the interview aims to evaluate the views of school principals and teachers on Positive Education. Responses to this question are summarized in Table 1 . The results show that 18 of the participants (90 %) have no knowledge of positive education, while only one participant (5 %) has a knowledge of positive education and the other one (5 %) has partial knowledge. They have been asked to share their opinions about this term. The answers have been categorized into three main themes: Contemporary education approach, Positive school/class, and other. Table 1 shows the detailed answers of the participants for each themes.
Some answers of participants for the views on positive education were presented below: The second question of the interview aims to to evaulate the views of school principals and teachers on positive psychology. Responses to this question are summarized in Table 2 . The results show that 3 of the participants (15 %) have a knowledge of positive education, while 14 of them (70 %) have no knowledge of positive education and 3 of them (15 %) has partial knowledge. They have been asked to share their opinions about positice psychology. The answers have been categorized into two main themes: Positive approach, and other. The detailed answers of the participants for positive psychology are presented in Table 2 . The third question of the interview is addressed to get school principals' and teachers' opinions about the role of schools in increasing students' well-being. Responses to this question are summarized in Table 3 . Most of the participants believe that schools can improve students' well-being. The answers are categorized into three main themes: Schools can increase students' well-being, schools can increase students' well-being, but it depends on the changes in current conditions, and schools cannot increase students' well-being. The detailed answers of the participants are presented in Table 3 . The fourth question of the interview is addressed to get school principals' and teachers' opinions about teaching both academic skills and well-being skills in schools. Responses to this question are summarized in Table 4 . Most of the participants believe that schools can teach both academic skills and well-being skills. The answers were categorized into three main themes: Positive outcomes, Conditions for positive education, and other. The detailed answers of the participants are presented in Table 4 . The last question of the interview aims to get school principals' and teachers' opinions about the needs of schools for positive education. Most of the participants believe that schools need to positive education applications. The answers are categorized into three main themes: Positive education is necessary because current education system is problematic, Positive education is necessary because it will produce positive outcomes, and there is no need for positive education. The detailed answers of the participants are presented in Table 5 . 
Discussion
The purpose of this study is to assess the views and opinions of school principals and teachers on positive education. The first two interview questions are about the knowledge of school principals and teachers about positive education and positive psychology. Findings reveal that a majority of the participants have no knowledge about positive education and positive psychology. This finding suggests that teachers and school principals need to be informed of positive education and positive psychology. Positive education is a new approach in the field of education. It emphasizes that schools should teach well-being skills along with academic skills (Seligman et al., 2009) . Recently studies show that schools can teach well-being skills (Shoshani & Sarit Steinmetz, 2013; Williams, 2011) . In Turkey, no previous studies have investigated positive education interventions in schools. Recently, one book which addresses major concepts of positive education is published by Eriner-Tekinalp and Işık-Terzi (2016) . On the other hand several studies have been conducted on positive psychology (e.g., Ergüner-Tekinalp, 2016; Eryılmaz, 2012) . These studies which addressed positive psychology are usually conducted by the researchers in the field of counseling and psychology. We found only one study which has focused on positive psychology in educational administration (Aydın, Yılmaz & Altınkurt, 2013 ).
In the current study, school principals and teachers have been asked what they think about the role of schools in increasing students' well-being. Many participants report that schools can increase students' well-being. They also declare that current education system and conditions should be revised in order to achieve this goal. They mention that in order to teach well-being skills at school, teacher and administrators should be aware of positive education interventions. They also state that central exam systems should be revised, physical and socio-cultural climate of schools should be improved, and so on.
The fourth question of the interview is about school principals' and teachers' opinions on teaching both academic skills and well-being skills in schools. The majority of the participants report that both academic and well-being skills can be taught at schools. They report that positive education lead to positive outcomes including greater happiness and academic success. On the other side, they reported that some educational arrangements should be implemented in order to achieve this goal. They mentioned that teachers and school principals should be trained about positive education, physical infrastructure and environment of schools should be improved, cooperation between Ministry of National Education and universities should be created, and so on. Indeed, training of the school personnel is a crucial factor for effectiveness of positive education interventions (Seligman et al., 2009 ).
The last question of the interview is about school principals' and teachers' opinions on the needs of schools for positive education. The majority of the participants report that positive education is necessary, because current education system is problematical. They state that teachers and especially students in schools are unhappy, and schools are overemphasizing academic achievement. The notions of participants about positive education at schools are consistent with the opinion of Seligman and his colleagues (2009) on positive education. They say that there is widespread depression and spotty increases in happiness among young people. They also indicate that schools have traditionally overemphasized academic achievement, and concluded that well-being should be taught in school.
Positive psychology movement has grown so quickly in recent years and positive psychology courses have sprung up in universities and high schools (Csikszentmihalyi, 2009; Gable & Haidt, 2005) . Recent research findings which are conducted in Turkey provide the evidence of the effectiveness of class-based well-being interventions among university students (Koydemir & Kahraman, 2015; Uz Baş, 2016) . On the other hand, there is no evidence to support to the effectiveness of teaching well-being skills at elementary or secondary schools. This study is an initial attempt to assess school principals' and teachers' opinions about integrating positive psychology into schools. The current findings support the notion that well-being skills should be taught in schools.
In summary, school principals and teachers need to be more aware of the importance of improving well-being of students at schools. Positive Psychology has a variety of application fields in the schools. Seligman and his colleagues (2009) suggest that schools are excellent location for well-being initiatives. Fredrickson (2001) suggested that educators need to transform schools into enabling institutions. It must be noted that school principals and teachers should be informed about the aim and scope of positive psychology and positive education. School counselors may also benefit from positive psychology interventions that aim to enhance well-being of students. They may coordinate school-wide activities for integrating well-being skills into education programs at schools. Positive psychology and positive education courses and/or subjects should be incorporated into the training programs of school principals.
Although the results of this study have contributed to the literature regarding positive education, limitations should be considered. The current study includes only 20 school principals and teachers from a Western city of Turkey. The future studies which include the different populations from different educational levels will be more beneficial for evaluating the opinions of the educators about positive education.
